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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Springfield Junior School  

Number of pupils in school  97 / 342 pupils 

Proportion (%) of pupil premium eligible pupils 28% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

September 2021-
September 2024 

Date this statement was published November 2021 

Date on which it will be reviewed Midpoint reviews:   

March 2022 / July 2022 

September 2022 to 
review 2021-2022. Three 
review points per 
academic year. 

Statement authorised by Louise Everitt/Vanessa 
Kingsley 

Pupil premium lead Scott Reynolds 

Governor / Trustee lead Vanessa Kingsley 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £119,705 

Recovery premium funding allocation this academic year £12,905 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£132,610 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Springfield Junior School, our aim is to ensure that the Pupil Premium Grant is spent 

ensuring that disadvantaged pupils gain the highest quality of education. Research has 

identified that disadvantaged children have been worst affected by the pandemic. We 

are fully aware of the barriers which children, and families, face. We work in 

collaboration with all stakeholders to give children a voice and to fully understand their 

needs.  

Our intent is not to make assumptions, but work alongside pupils to understand their 

specific needs and also drill down in school data. We are fully aware our pupil premium 

strategy must meet the needs of pupils within our own school context. As a result, key 

milestones are factored into the strategy to ensure that the impact of our provision is 

reviewed and reflected upon. 

Our school context: 

Springfield Junior School has 342 pupils on roll in a three/four form entry junior school. 

Springfield is a large junior school located in a densely populated and urban area. The 

number of pupils who are classified as disadvantaged (28%) is currently above the 

national average (approximately 21%). 19% of pupils at Springfield Juniors have also 

English as an additional language.  

Our key objectives are: 

 Ensure that social and economic deprivation does not impinge on pupils’ 

academic and emotional progress within school. 

 Understand and identify the barriers to pupils’ learning. 

 Foster independent learning skills and resilience required in future experiences, 

particularly a strong foundation within reading and the skills needed, resulting in 

all pupils being able to read fluently and access the curriculum. 

 Ensure that the attainment gap between disadvantaged pupils and other learner 

groups is narrowed, moving in-line with national figures. 

 Promote and foster the social and emotional wellbeing of all pupils to ensure 

basic needs are met and they are able to access the curriculum fully. 

 Facilitate a broad and balanced curriculum which also enhances pupils’ cultural 

capital, providing experiences which would not be possible at home. 

How the key objectives will be achieved: 

 Utilise pupil voice activities and reflect on in-house data to ensure that barriers 

to learning are identified. 
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 Training to be provided in school by subject leaders to enhance subject specific 

knowledge, providing a broad and balanced curriculum. 

 External providers are used appropriately to support pupils’ learning. 

 Experiences and trips are timetabled into the curriculum to ensure that cultural 

capital is enhanced. 

 1:1 tuition and small group work targets pupils’ specific needs and is reviewed 

regularly to ensure optimum progress. 

 Provide a bespoke programme of support, led by trained professionals, to 

promote the social and emotional wellbeing of pupils. 

Links have also been made to the most recent School Improvement Plan (SIP) 

2021-2022 and school priorities. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Disparity between disadvantaged and non-disadvantaged pupils (gaps in 
knowledge), particularly within English (Reading and Writing) 

2 Social, emotional and mental health 

3 Attendance 

4 Parent engagement levels 

5 Trips and experiences within the curriculum which result in enhanced cultural 
capital 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Reduce disparity between disadvantaged and 
non-disadvantaged pupils (gaps in knowledge) 

 

-Outcomes from termly assessments 
demonstrate the attainment gap between 
non-disadvantaged pupils is being narrowed. 

-90% of PP pupils make at least expected 
progress the academic year between 
midpoint reviews. 

-Throughout the year, formative and 
summative data is used effectively to adapt 
in-class provision and interventions. 
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Support social, emotional and mental health -All social, emotional and mental health 
needs are quickly identified and met for PP 
children. 

-Targeted interventions are run, and 
reviewed, which support the needs individual 
PP children.  

-Outcomes to be shared with all stakeholders 
and reviewed against benchmark 
assessments during Autumn 2021. 

Improve attendance -PP children’s attendance increases against 
figures from 2020-2021, excluding periods of 
isolation.  

-Attendance is line with the expectations 
within the school’s Attendance Policy. 

-Effective strategies are in place to support 
pupils with poor attendance and actions 
undertaken in-line with school policies. 

Increase parent engagement levels -Where parents are unable to support 
children at home academically, PP pupils are 
supported in school with additional 1:1/small 
group activities to consolidate their learning 
and support with homework activities. 

-Pupil, and parent, voice activities 
demonstrate positive communication links 
between all parties. 

Provide trips and experiences within the 
curriculum which result in enhanced cultural 
capital 

-Trips are scheduled across the academic 
year, at least termly, which build on the 
curriculum content being taught in class. 

-Visits also build on the social and emotional 
wellbeing of pupils. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £96,558 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Implement and 
evaluate a range 
of strategies to 
develop writing 
across all year 
groups. 

-Staff CPD 
outlining new 
approaches to 
writing by subject 
leads 

-Key milestones 
for assessments 
identified and new 
strategies to 
develop teacher 
feedback. 

-Activity to 
support 
development of 
vocabulary across 
the school. 

Examining school data from July 2021, on average, 
42.5% of PP pupils achieved EXS in writing - Year 6 
pupils achieved 34.4%.On average, 10% of pupils 
achieved GDS in writing July 2021 with Year 6 GDS 
outcomes presenting as 18.8%. 

  

Extensive practice, supported by effective feedback, is 

required to develop fluent transcription skills. 

 (EEF, Improving Writing in KS2) 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/literacy-ks2  

1, 2 

 

 

SIP3 

Promote a love 
for reading and 
increase 
parental 
engagement. 

 

Support and 
increase pupils’ 
reading fluency. 

-Use of 
Accelerated 
Reader  

-Sharing of 
Millionaire Word 
Readers and 
celebration of 
other AR readers. 

 

From PP Pupil Voice data, 71% of children do not 

receive support at home with homework and 1/3 of PP 

children do not read with an adult at home. 

We know that on average, disadvantaged children are 

less likely to own a book of their own and read at home 

with family members, and for these reasons may not 

acquire the necessary skills for reading and 

understanding challenging texts.  

(EEF, Disadvantaged Readers) 

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/reading-

1, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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-Greater 
opportunities to 
read in school 
(small 
group/whole class 
texts), particularly 
improving non-
fiction texts in the 
school library,  

-Reading 
materials and 
advice shared 
with parents. -
Activ Reader 
software to 
support lower 
attainers.  

-Individualised 
reading targets 
for pupils. 

-In-school CPD 
supporting 
teachers with the 
teaching and 
monitoring of 
reading. 

comprehension-strategies  

Students using Accelerated Reader in schools following 

recommended Best Practices grew significantly more 

than those not using the software. These results held 

true for both Primary and Secondary students across the 

UK, and populations of interest (struggling readers, 

English language learners and students in receipt of free 

school meals) and rose with the level of programme use. 

 

(Impact Report, Renaissance Accelerated Reader - 

findings from an independent study by Professor Keith 

Topping on ‘Implementation Fidelity and Pupil 

Achievement in Book Reading’) 

 

Through 
ongoing CPD, 
staff have a 
growing 
understanding 
of subject leader 
roles to execute 
a broad and 
balanced 
curriculum. This 
includes quality 
first teaching, 
which includes 
robust 
assessment 
opportunities. 

-Staff training 
provided through 
annual. 
subscription to 
National College 
online materials. 

-Embed the use 

 

High quality staff CPD is essential to follow EEF 

principles. 

https://educationendowmentfoundation.org.uk/  

Supporting high quality teaching is pivotal in improving 

children’s outcomes. Indeed, research tells us that high 

quality teaching can narrow the disadvantage gap. It is 

therefore hugely encouraging to see a host of new 

initiatives and reforms that recognise the importance of 

teacher quality such as the Early Career Framework and 

the new National Professional Qualifications. 

High quality teaching improves pupil outcomes, and 

effective professional development offers a crucial tool to 

develop teaching quality and enhance children’s 

outcomes in the classroom. 

1, 2, 5 

 

 

SIP1 

SIP2 

SIP8 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/
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of FFT Aspire to 
monitor pupil 
progress.  

-Subject leader 
release time, 
including the use 
of the Subject 
Leader 
Handbook. Staff 
meetings and 
discussions to 
review PP pupil 
progress. 

(Effective Professional Development) 

https://educationendowmentfoundation.org.uk/education-

evidence/guidance-reports/effective-professional-

development  

Smaller class 
sizes to target 
PP pupils’ 
academic, social 
and emotional 
needs. 

 

Identified years of 
particular need: 
Year 4 and 6 
small group (am 
sessions – 
currently 40% PP) 
which focus on 
mathematics and 
English, including 
a strong focus on 
SEL. 

 

Four form entry 
used in Year 3 to 
support transition 
for KS1 pupils 
and ensure 
accelerated 
academic 
progress and 
avoid historical 
dips from Year 1 
to Year 3. 

Historically, positive gains seen with smaller class sizes 

related to attainment and progress levels. Class contain 

1 adult to every 6 pupils (1:6) 

 

Reducing class size has a positive impact (+2 months, 

on average). Studies showed the impact on reading is 

higher when compared to mathematics  

(EEF, Class Sizes)  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/reducing-class-size  

1, 2 

 

SIP1 

SIP2 

SIP3 

 

Targeted academic support (for example, tutoring, one-to-one support structured 

interventions)  

Budgeted cost: £17,552 

Activity Evidence that supports this approach Challeng
e 
number(
s) 
address

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/effective-professional-development
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
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ed 

Implement Third 
Space Learning 
1:1 tutoring, 
partially funded 
through 
recovery  
funding, to close 
the attainment 
gap against non-
disadvantaged 
pupils. 

 

-Benchmark 
assessments 
identify areas of 
development. 

-Bespoke 1:1 
support occurs 
with tracked data. 

 

Across Key Stage 2, end of year summative data shows that 
66% of PP pupils reached the expected level for mathematics 
(65.6%). However, pupils achieving GDS averaged only 
11.85%. 

 

Third Space Learning provides bespoke 1:1 support for 
pupils, based upon a benchmark assessment, and targets 
gaps in knowledge across the mathematics curriculum. 
Sessions are led virtually and are bespoke to the individual. 

 

Morning interventions supplement learning in class with 
pupils attending regular sessions to build upon prior 
knowledge. 

 

Research has shown that one to one tuition can be effective, 

providing approximately five additional months’ progress on 

average. Short, regular sessions (about 30 minutes, three to 

five times a week) over a set period of time (up to ten weeks) 

appear to result in optimum impact.  

(One-to-one Intervention, EEF)  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/one-to-one-tuition  

1, 2, 3 

 

 

SIP4 

Structured 
interventions 
and 1:1 support 
to target PP 
pupils’ gaps 
within grammar. 

-Initial benchmark 
of pupils’ 
understanding of 
grammar with 
assessments and 
pupil voice 
reflecting their 
level of 
engagement.  

-Members of 
support staff 
trained to use 
LbQ software to 
provide 
appropriate 
learning 
materials. 

-18 pupils to 
undertake 30 
minute 
interventions 

Examining end of year Key Stage 2 data (July 2021), there is 
a disparity between the % of pupils achieving EXS and GDS 
compared with reading and mathematics.  

 

On average, 42.5% of pupils achieved EXS at the end of the 
previous academic year. Year 6 pupils achieved 34.4%.On 
average, 10% of pupils achieved GDS in writing July 2021 
with Year 6 GDS outcomes presenting as 18.8%. 

 

The impact of remote learning and extended periods of time 
out of school has had an impact on pupils’ writing ability, 
stamina and recall of grammatical features. 

 

Evidence shows that where teaching assistants are trained to 
deliver an intervention to a small group or individual it has a 
higher impact, where deployment of teaching assistants in 
everyday classroom environments has not been shown to 
have a positive impact on learner outcomes. Studies show 
that learners made typically a little higher than +5 months 
progress.  

(Teaching Assistant led Interventions, EEF)  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions  

 

1, 2 

 

 

 

SIP4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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three times per 
week, based 
upon end of year 
writing 
assessments, 
with three 
members of 
support staff. 

(Partial funding 
from Ipswich 
Opportunity area 
and recovery 
premium) 

-SP tutors – 1:1 
tutoring 1:3 ratio. 

To date, technology has been most effective when it is used 
to supplement or enhance teaching, rather than to replace it. 
In studies with the largest recorded impacts, technology 
typically provides access to additional resources and 
opportunities for additional learning time 

(Using Digital Technology to Improve Learning) 

https://educationendowmentfoundation.org.uk/public/files/Pub
lications/digit 

alTech/EEF_Digital_Technology_Guidance_Report.pdf 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £18,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Regular and 
robust 
monitoring of 
PP attendance.  

-Bi-weekly 
meetings with 
SLT/Family -
Support Worker 
to identify pupils 
below the 
expected 
attendance %.  

-Share 
attendance data 
and work 
collaboratively 
with all 
stakeholders 
using school 
protocols. 

-Promote the 
benefits of 
Breakfast Club to 
increase 
attendance and 
improve 
punctuality, 
targeting 
individual pupils. 

-Morning clubs: 
football, exercise 
handwriting and 

In-house data shows that attendance was 95.5% Sept. 
‘20 – July ’21. PP children were lower at 94.7% for the 
same period. Attendance data factored in absences 
which are Covid related and resulted in periods of 
isolation. 

 

Only 7.4% of PP children, identified in a Pupil Voice 
Survey, regularly attend Breakfast Club.  

 

Research from Family Action has found that breakfast 
consumption of children improves cognitive function, 
particularly memory, attention, and executive function. It 
has also proven to improve academic performance, 
including pupil attainment levels. 

https://www.family-action.org.uk/our-
voices/2019/10/04/the-impact-of-breakfast-on-learning-
in-children/  

  

1, 2, 3, 4 

https://educationendowmentfoundation.org.uk/public/files/Publications/digit
https://educationendowmentfoundation.org.uk/public/files/Publications/digit
https://www.family-action.org.uk/our-voices/2019/10/04/the-impact-of-breakfast-on-learning-in-children/
https://www.family-action.org.uk/our-voices/2019/10/04/the-impact-of-breakfast-on-learning-in-children/
https://www.family-action.org.uk/our-voices/2019/10/04/the-impact-of-breakfast-on-learning-in-children/
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poetry.  

Embed effective 
whole school 
interventions to 
support the 
social, 
emotional and 
the mental 
wellbeing of 
pupils. 

 

Embed key SEL 
interventions: 
Thrive (13 
pupils), Drawing 
and Talking (8 
pupils – 12 week 
course). ELSA 
sessions (6 
pupils – a flexible 
course duration) 

 

Increase capacity 
of staff hosting 
SEL interventions 
through 
Advanced 
Drawing and 
Talking and 
whole school 
Thrive inset, 
supporting a 
wider audience 
and becoming 
part of school 
culture. 

-Focus of 
transition to 
secondary school 
for Year 6 pupils  

 

 

Post Lockdown, changes in pupils’ social and emotional 
wellbeing were evident. Changes were made within 
school to support this. 

 

Evidence suggests that children from disadvantaged 
backgrounds have, on average, weaker SEL skills at all 
ages than their more affluent peers. These skills are 
likely to influence a range of outcomes for pupils: lower 
SEL skills are linked with poorer mental health and lower 
academic attainment.  

(Social and Emotional Literacy, EEF)  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/social-and-emotional-
learning  

 

Data taken from SEL sessions from September 2020-
July 2021, particularly Thrive, show positive gains across 
a number of strands for all pupils who attended. 

 

Pupil Voice, from in-school questionnaires, shows that a 
high level of pupils feel anxious when provided with new 
learning: 

I feel anxious when I am given new learning.  

 

1, 2, 3 

Enhance pupils’ 
cultural capital 
through 
experiences in 
school and 
visits to location 
outside the 
Local Area. 

-Experiences in 
school and visits, 
which are 
subsidised, are 
scheduled in at 
least one per 
term for each 

Covid restrictions have limited PP children’s experiences 
with in-school visitors and visits. 

 

HSE fully recognises that learning outside the classroom 
helps to bring the curriculum to life – it provides deeper 
subject learning and increases self-confidence. 

https://www.hse.gov.uk/services/education/school-
trips.pdf 

 

Outdoor Adventure Learning might provide opportunities 
for disadvantaged pupils to participate in activities that 
they would otherwise might not be able to access. 
Through participation in these physical and emotional 
activities, outdoor learning can support pupils to develop 

1, 2, 5 

 

 

 

 

SIP5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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year group. 

-Links are made 
to the broader 
curriculum to 
embed prior 
learning with 
carefully planned 
events. 

non-cognitive skills such as resilience, self-confidence 
and motivation.  

(Outdoor Learning, EEF).  

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/outdoor-adventure-
learning  

 

 

Increase and 
enhance 
parental 
engagement 

-Evaluate forms 
of communication 
(Arbor, class 
emails, National 
Online Safety 
etc)  

-Share curriculum 
content with 
parents and how, 
if possible, they 
can support at 
home. 

-Opportunities to 
share learning – 
book looks 
together 

Parents’ aspirations also appear to be important for pupil 

outcomes, although there is limited evidence to show that 

intervening to change parents’ aspirations will raise their 

children’s aspirations and achievement over the longer 

term. 

It may be more effective to encourage parents to redirect 

a struggling pupil to their teachers rather than to take on 

an instructional role. 

(EEF, Parental Engagement)  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/parental-engagement  

1, 3, 4 

 

 

 

 

 

SIP6 

SIP7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement


 

12 

Total budgeted cost: £132,610 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

 

 

Strengths: 

 Attainment and progress 
measures seen with Year 6 as-
sessments (SATs). 

 Significant increase in pupil 
achieving EXS in Year 6 mathe-
matics. 

 Year 5 maths outcome for EXS is 
nearly in-line with national aver-
age.  

 Year 5 reading is currently ex-
ceeding national markers for EXS 
at 83.3%. 

 Increase in EXS writer’s in all year 
groups. 

Areas for further Review: 

 Progress in Year 5 has been limited in some areas. 
Targeting of GDS groups in September 2021 on-
wards is required to pinpoint PP children. Pro-
gress markers have remained the same from De-
cember – July ’21. 

 Targeted reading group for current Year 3 pupils 
to achieve GDS/closing the gap. 

 Progress of Year 4 writers at EXS for both FSM 
and disadvantaged.  

 Combined attainment for Year 5 PP children, cur-
rently at 20.8 combined which is around 30% be-
low national for PP pupils. 

Review of Pupil Premium Spending 2020-2021 

Focus Outcome 

To ensure 
accelerated 
progress 

-Release time provided to Subject Leaders to review/monitor assessment data, 
including Star Reader. 
-Staff meetings have begun to unpick Deep Dives and the role of the Subject Leader. 
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(R/W/M) -Millionaire Readers celebrated during Celebration Assemblies. 
-Whole class reading continues in classrooms, demonstrating reading. 
-Extended writing opportunities being used assess writing. 
-Subject Leaders have undertaken a ‘Book Look’ to examine key strengths and 
development points. Subject Leader handbook shared and used by all staff. 
-Spelling Shed, introduced this year, to be examined by the end of this academic year 
and assess the impact.  
-Time allocated for Maths Lead to plan appropriate CPD. Introduction of new 
reasoning resources and approach to teaching (5 stage lesson) 

To implement 
and monitor 
an effective 
whole school 
data tracking 
system. 

-FFT Aspire has been used to track data. 
-Staff have uploaded appropriate objectives/skills linked to the Progression of Skills 
Grids and National Curriculum. 
-Additional time has been allocated/used this year for staff to update assessments and 
familiarise themselves with the platform. 
-Summative data (Summer Term) has been analysed and used for future planning. 
 

To ensure 
summative 
end of KS2 
exceed 
National 
Expectations 

-Targeted groups have had additional interventions for mathematics and reading, 
including PP children.  
-Smaller focus/nurture group (6RL) have had a ratio of 6:1 for teaching during morning 
sessions. 
-Additional TA was employed to support for two days per week (0.4) 
-Additional Thrive, ELSA and Drawing and Talking staff have been deployed to 
undertake these interventions.  

To implement 
levels of 
challenges 

-Staff meetings have shared feedback from Book Looks. Strengths and development 
points have been communicated to staff.  
-Action points have been then applied to future planning in classes across the school. 

To deploy 
support staff 
and maximise 
gains 

-Additional support staff have been deployed in Year 6. 
-Additional staff have been trained in Mental Health First Aid, Thrive, ELSA and 
Drawing and Talking* 

To improve 
attendance 
and progress 
of 
disadvantaged 
pupils 

-Due to Covid, this has been particularly difficult. Attendance has been skewed due 
isolations.  
- EWO continued to monitor attendance if it falls considerably below the expected 
level. 
-Attendance Policy is being reviewed for next September and clear expectations sent 
to parents regarding unauthorised absences (Scott Reynolds/Dave Rycraft) 

To ensure 
basic needs 
are met 

-Additional Thrive, ELSA and Drawing and Talking staff* 
-Behaviour incidents are being monitored on CPOMs (purchased and introduced this 
academic year) 
-Weekly assemblies have a positive theme and also include celebrating specific 
curriculum areas. 
-Postcards were purchased and sent home during the most recent Lockdown to 
celebrate pupil successes. 
-Free Breakfast Club for PP children. Fruit and yoghurt options are now being 
purchased to provide pupils with a balanced diet. 27% of pupils at Springfield are 
currently PP. On average, 21% of pupils attending Breakfast Club are PP. Covid has 
affected uptake this year. Week commencing 14/06/2021 19% of PP children were 
currently attending Breakfast Club or approximately one fifth of PP children. 

To enhance 
pupils’ 
cultural 
capital 

-A number of external trips have occurred (Year 5 Dance) and also within school 
(Viking Day) 
-All staff now set-up using Evolve and able to upload trips. 
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Next steps: -Review of the attendance policy and how information about absences for parents 
(unauthorised) 
-Targeted pupils attending Breakfast Club. Pupil perception of current foods on offer 
and review cost calculations. 
-Continue to provide staff with time for subject leader development. 
-Embed and develop emotional wellbeing of pupils across KS2. Review of how effective 
Thrive is and whether it can be extended to a greater number of pupils. 
-Continuation of smaller intervention/nurture class for pupils in Year 4 and Year 6.  
-Embed FFT aspire for all staff and provide further training for the analysis of Core and 
Foundation data. 
-Pupil Voice Survey to feed into PP strategy 2021-2024 

 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the previous 

academic year. This will help the Department for Education identify which ones are popular in 

England 

Programme Provider 

Learning by Questions Learning by Questions 

Thrive Fronting the Challenge Ltd 

Emotional Literacy Support Psychology First 

Drawing and Talking Drawing and Talking 

Jigsaw Jigsaw PSHE Ltd 

Third Space Learning Third Space Learning 

Active Reader Active Reader 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

N/A 

What was the impact of that spending on 
service pupil premium eligible pupils? 

N/A 
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Further information (optional) 

A pupil voice survey was completed in November 2021 to unpick the needs of PP children at 

Springfield Junior School. The data taken from this was then fed into the PP statement for the 

next three years and listed in the evidence column. 

 

Midpoint reviews have been placed on the calendar. Any amendments to the strategy for 2021-

2024 will be colour-coded to outline any changes which have been made. 

 


