
Springfield Junior School 

Assessment and Marking Policy 

Rationale 

It is important to provide constructive feedback to pupils, focusing on success and improvement needs against 

learning objectives. This enables pupils to become reflective learners and helps them to close the gap between 

what they can currently do and what we would like them to be able to do. 

Principles and Purposes of Marking 

Marking and feedback should: 

 Be manageable for teachers and accessible to pupils 

 Relate to the learning objective  

 Give recognition and praise for achievement 

 Give clear strategies for improvement 

 Allow specific time for pupils to read, reflect and respond to marking 

 Respond to individual learning needs, using a combination of verbal and written feedback. 

 Inform future planning and group tasks 

 Use consistent codes across the school 

 Ultimately be seen by pupils as a positive approach to improving their learning. 

Research has shown that consistent and effective marking has a significant impact on raising achievement. 

Types of Marking 

Pupils’ work needs to be marked in a colour that can clearly be seen. Teacher’s handwriting in comments must 

be legible to the child concerned.  

Verbal Feedback 

It is important for pupils to have verbal feedback from the teacher or TA working with them. The member of 

staff might initially talk to the pupil about how they have met their learning objective and question the pupil 

about a specific part of the work. This may be to correct a pupil’s understanding or to extend their learning. 

(See appendix for marking key.) 

Daily Marking 

Ideally all work is acknowledged with a minimum of a stamp or tick and initial. This acknowledgement should 

always relate to the learning objective. On many occasions, there may be up to 3 misspelt words to correct 

and practice underneath the work, and some reference to punctuation errors which require a response. (See 

appendix for marking key.) 

 



Gap Marking 

Teachers focus upon the learning objective of the task and the steps to success. The emphasis should be on 

both successes against the criteria and improvement needs.  These may refer to their individual medium term 

targets (see Assessment and Assertive Mentoring). This may be to move them on to the next step if all success 

criteria have been achieved. 

When gap marking teacher should: 

1. Read the entire piece of work. 

2. Highlight examples of success in green, and detail these below the work. 

3. Highlight areas of improvement in orange, and provide a specific comment which should help the pupil 

to ‘close the gap’ between what they have achieved and what they could have achieved. 

Literacy 

The minimum expectation for gap marking is nearly every piece of weekly Extended Writing, with the pupils 

having the opportunity to respond at some point during the following week. 

This will include 2 or 3 examples of success and 1 or 2 precise areas for immediate improvement. e.g. 

‘Can you choose 2 adverbs to use here?’ where these are signposted within the text.  

Within Literacy, the work is often gap marked if pupils write for an extended length, and an opportunity for 

response is given soon after. 

Numeracy 

Maths books should be gap marked in a similar way to Literacy and Extended Writing. The minimum 

expectation is once per week, with the pupils having the opportunity to respond. 

This will include at least 1 specific example of success using green and no more than 2 corrections highlighted 

in orange. Where a pupil has no corrections to make, a challenge to extend learning should be provided. 

See appendix for examples of gap marking within Literacy and Numeracy. 

Foundation Subjects 

There is no expectation for gap marking to be used; work is marked using ‘daily marking’ against the learning 

objective. 

Self Assessment 

Pupils are sometimes encouraged to self-evaluate by identifying their own successes and looking for an area 

for improvement. This may be achieved through ticking steps to success on a learning objective label or by 

providing a self-assessment grid after a piece has been finished. 

Pupils may mark their own work as part of a group or within the whole class, where answers are discussed 

together. 



For some activities, pupils are encouraged to draw a self-assessment face to indicate how they felt about that 

piece of work. They may also add a written comment to explain their thoughts and teachers may respond to 

these to create a dialogue. 

Peer Assessment 

Once a marking process has been modeled with the class, pupils sometimes mark work in pairs. This allows 

them to develop their own critical capacity and may take a variety of forms. 

Possible peer and self-assessment mini activities: 

- Find one word you are really proud of and underline it. Show someone what you have done. 

- You have 3 minutes to identify 2 places you think you have done ………… well and then read them to a 

partner. 

- Find one place you could improve ……………   Write your improvement at the bottom of your work. 

- Underline your best sentence/line/explanation/calculation and explain why you chose it. 

- Ask specific children to show another table their work and get the table to share what is good about it. 

- Pair children where child 1 shows child 2 how to work through a method. Child 2 compares 

understanding before and after. 

 

Monitoring 

Subject Leaders and SLT will sample the quality and quantity of marking of work in their area of responsibility. 

The views of pupils about marking and assessment will also be sought to review the effectiveness of marking 

across the school. There will be regular occasions where staff share examples of marking and review 

consistency together within CDP or PPA sessions. 

Use of TAs 

TAs and HLTAs need to be aware of the marking policy and follow this when teaching a class, or working with 

particular groups within the classroom.  Teaching assistants mark work alongside children and teachers 

manage and train TAs to ensure this is part of regular practice. 

Parental Involvement 

Parents are invited to review their children’s school books during tea afternoons. Feedback from parents is 

that this is helpful in informing them about their child’s next steps for learning.  

 

 

 

 



Assessment  

Assertive Mentoring 

Assertive Mentoring is a system used throughout the school to consistently track pupil performance. It is used 

to determine medium term targets for each pupil, and track progress towards long term goals. 

 

Targets are carefully chosen from our assessment criteria and these transfer to pupils’ personal mentoring 

files and form the focus of continual assessment, marking and feedback, support and intervention. 

 

 

Age-related expectations 

We expect a child of average ability to achieve a secure L4 (4B) by the end of key stage 2.   

From this, it is easy to map the required attainment and progress necessary from Y2 in order to ensure that 

two full levels progress and the end of KS2 target is achieved. 

From September 2014, this progress will now be measured in terms of progression through stages – emerging, 

developing, securing and ready for the next stage. 

 

 

Long-Term Targets (End of Key Stage/end of year) 

We aim for 2 full levels plus an additional sub level across KS2.  For example: 

 

Year  Year 2 Year 3 Year 4 Year 5 Year 6 

NC Level  2B 

Stage 2 

emerging 

2A 

Stage 2 

securing 

3B 

Stage 3 

developing 

 

4C 

Stage 4 

emerging 

4A 

Stage 5 ready 

Progress  1 sub level 2 sub levels 2 sub levels 2 sub levels 

Points 15 17 21 25 29 

 

1 sub level is justified in Y3 because of the national ‘dip’, trends in performance and possible transition issues.  

However Y3 teachers should still aim for 2 sub levels progress when possible. 

 

End of key stage targets are set for each cohort and individual for reading, writing and maths using this 

formula.   

 

 

Map Required Progress 

 

Targets and required progress are individualised, based on current performance but with the same 

expectation for progress. 

 



Rates of progress, knowledge of the child, barriers to learning, SEN issues and support are all considered.  

However, any deviation from the formula must be the exception, not the rule, and made only by the SLT.   

 

Once set, targets are not negotiated and cannot be lowered.  The system by which targets are derived is 

therefore consistent for all. 

 

Teachers, SENCO and support staff can then use the data and projections to determine: 

 Those who should exceed school expectations (4B+). 

 Those who with quality teaching, close tracking and focussed feedback (wave 1) should meet 

benchmark standards and achieve school expectations. 

 Those who are predicted to just miss a L4.  With timely intervention and focussed support (wave 2) the 

child should go on to make the required progress to achieve a L4C or higher. 

 Those who with sustained intervention (wave 3) should make 2 levels progress and may even snatch a 

L4C. 

 

Track attainment progress 

Each child’s targets and attainment for reading, writing and maths are tracked each year and colour coded for 

simple visual interpretation by the SLT, teacher, parent and crucially the child. 

 Green: attainment is on track to reach or exceed stretch targets for year.  Good/very good progress 

made. 

 Orange: attainment is on track to just miss stretch targets (1 sub level below) for year but may still 

meet age-related expectation.  Better progress required to reach end of KS2 target. 

 Red: attainment is below individualised target for year (2 sub levels or more).  Poor progress made.  

End of KS2 target may be missed. 

 

A colour indicates an actual result as opposed to a target.  Target setting and tracking therefore use the same 

system and can be responsive to rates of progress year on year. 

 

Attainment KS1 SAT Y6 Predictions KS2 Results Targets 

(Expect) Y2 
(2B) 

FFT Target Y3 
(2A/3C) 

Y4 
(3B) 

Y5 
(3A/4C) 

Y6 
(4B) 

Read 2B 4B 4A 3C 3A 4B 5C 

Write 2B 4C 4A 3C 3A 4C 4A 

Maths 2B 4C 4A 2A 3C 3B 4C 

Science 2B 4A 4A 3C 3A 4B 5C 
 

 

The primary focus of mentoring sessions, targets and support will therefore be maths with a secondary focus 

on writing. 

This gives an instant visual representation that all, including children, understand.  It clearly indicates where a 

child is doing well, where care needs to be taken and where additional support may be required. 

 

 



Medium Term Targets (termly/half termly) 

These are set by the teacher and based on evidence from continual and half-termly assessment using agreed 

criteria.  This helps ensure accuracy and consistency. 

 

Medium-term targets are negotiated between teacher/TA and child.  If a child has several areas to address it is 

not realistic to target them all at once.  Decide which are the most important, or most easily achieved to build 

confidence. 

 

Discussion and negotiation informs intervention and support and attempts to remove barriers to learning.  

This system ensures that those who need support receive it rather than exclusively SEN children who may 

actually be making good progress towards their targets.  Intervention of this kind may be time limited and very 

focused. 

 

Discussion can identify reasons for any lack of progress and support offered e.g. if homework is an issue 

because of a lack of resources, disturbance by siblings etc, then a deal can be struck to provide opportunities 

in school time for homework completion.  If a class peer is distracting a child or pressurising a child to be ‘one 

of the lads’ the teacher can intervene without loss of face or status. 

 

 

Track Achievement Progress 

Achievement tracking refers to the progress and effort made towards achieving the medium term targets set 

at the previous review.  These will refer to specific, measurable criteria and will be evidenced in the child’s 

Assertive Mentoring File. 

 

The same colour coding Green, Orange, Red is used for clarity; and children’s work is marked using the same 

code, so there should be no surprises at the mentoring meeting.  A child receiving ‘greens’ regularly should 

expect to have made good progress and be on track to reach their end of year stretch target. 

 

Achievement: Read Write Maths Science Attitude 

Progress towards medium term 
targets 

     

Progress towards end of year 
targets 

     

 

 

Medium Term Targets 

The assessment criteria on the class records are replicated on individual mentoring records.  This allows for 

easy transference of attainment and progress information in preparation for the mentoring meeting.  

 

By totalling the objectives achieved a fine graded level is assigned (i.e. 3C, 3B, 3A) from the banding below.  

The numerical score grades this still further by indicating a low, secure or high sub-level.  Crucially the child 

can see how many points are needed to secure the level or achieve the next sub level. 

 



3C 6 – 11 3B 12 – 17 3A 18 – 23 Score 16 

 

In the example above the child is a high 3B (16 marks) and requires just two more points to move to a low 3A 

(18 marks).  

 

Discussion will focus around the assessment criteria which is already mostly achieved ( /) and what is required 

for it to become fully secure (X).  Examples are given, the child’s own work discussed and any pupil prompts 

referring to the target are demonstrated.  Once it is clear that the child understands the criteria and what is 

required, they will become the child’s personal and medium term targets for that subject and form the basis 

of marking, feedback, assessment and support if required. 

 

The main target statements are then transferred to the child’s Pupil Profile and indicated on the child’s 

assessment criteria, which can be located within the child’s mentoring folder and the front of their Literacy, 

Extended Writing and Numeracy books. These are readily available for reminders and the teacher does not 

have to remember them. 

 

Achievements of all pupils are recorded half termly using Pupil Asset. Pupil’s assessment scores are considered 

alongside Teacher Assessment and a level awarded accordingly. Partial progress can be recorded in the form 

of + e.g. 3b+ to show where pupils have made progress but not quite reached the next sublevel. For pupils to 

be awarded a particular level within writing, evidence need to be taken from a variety of examples. 

 

Foundation Subject Assessment 

Subject Leaders have developed assessment records for their subject, which are consistently used across the 

school to inform about achievement and progression in these areas. 

Reporting to parents 

One of the main benefits of Assertive Mentoring is the consistent, evidence-based judgements it presents to 

parents and guardians regarding attainment, achievement and attitude and the often clear impact that one 

can have on another.   

 

Assertive Mentoring Reports are sent home to parents and guardians 5 times over the course of the year. 

The final report also contains details about what the children have studied during the year, and includes a 

class teacher overview statement about the child. 

 

There are also 3 parents’ consultation evenings over the course of the year, during which the mentoring 

reports can be discussed. 

 

 

 


